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ABSTRACT 
Textbook has always been an essential component for teachers to make informed decisions in the 
English as Second Language classroom. The majority of the Hong Kong primary schools tend to 
heavily rely on the use of textbook (Chen, 2012). In fact, it may be the only resource in which 
the students have access to and, very often, classwork as well as homework make close reference 
to textbook as a major source of information to ascertain students’ understanding. Textbook 
evaluation in Hong Kong is, therefore, of utmost importance to ensure effective and efficient 
teaching and learning.  
 
The literature review establishes a need for research to evaluate the textbooks used for English 
language teaching. A lack of research, and the finding that some textbooks may not be properly 
aligned with criteria set forth by applicable guidelines reveal a significant potential problem 
worthy of further investigation and analysis. Furthermore, the finding that teachers can play an 
active and important role in accurate evaluation of textbook materials adds to the argument that 
research projects should involve teachers in the process of evaluating these important learning 
resources. Thus, the research proposed here aims to address a gap in the literature by providing 
greater insights into whether or not a specific English language learning resource used in Hong 
Kong primary classrooms conforms to guidelines established by the Hong Kong Education 
Bureau (2012), as well as how teachers view this resource. This study provides insights into the 
effectiveness of such, as well as how teachers feel about materials approved for use in their 
classrooms. 
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1. INTRODUCTION 
1.1. Background 
The particular classroom resources selected for use with students can have a significant 
impact on their learning outcomes. There is a strong need for important classroom resources, 
including textbooks and other class materials, to reflect basic and fundamental principles for 
quality instruction material. When poor quality or poorly designed materials are selected for 
use with students, there is a risk that learning goals and objectives will not be met, as well as 
risks that the students may be turned off from certain subjects and ideas altogether. For these 
reasons, the design and selection of classroom materials is of the utmost importance. Given 
the importance of these materials to the learning process in general, as well as the need for 
materials to reflect specific standards for learning and other criteria, there is a need to 
investigate the material that has been approved as a learning resource, and assess the degree 
to which certain classroom materials meet learning objectives. Such research can help 
promote understanding regarding the ways standards have been designed to ensure quality 
instructional material across specific dimensions, as well as understanding regarding the 
degree to which certain materials actually meet these criteria.  
1.2. Purpose of this study 
This research study proposes to examine and analyze the strengths and weaknesses of one 
English language textbook, "Primary Longman Elect 4B" (Gray, Jones, Hall, & Wilson, 
2014), a key classroom resource approved for use with four primary students by the Hong 
Kong Education Bureau. This research aims to investigate the overall design of the book to 
both understand how it meets specific criteria for classroom materials as established by the 
Hong Kong Education Bureau (2012), as well as how effective the work is from the 
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perspective of teachers working in Hong Kong, who are currently making use of this 
resource in the classroom. This research is potentially valuable for school principals, 
teachers, textbook writers, publishers, and others in the education field who seek a better 
understanding on how the design of materials affects their usage and the degree to which 
they may help facilitate specific educational goals. 
 
This paper will proceed as follows: first, a comprehensive and thorough literature review will 
be presented, detailing important findings from the field, as well as identifying the specific 
gap in the literature that this research aims to fill. This section will detail the current body of 
knowledge in this area, and highlight specific and key findings related to textbook evaluation 
and use. The section following the literature review outlines the methodology used for 
conducting the study. A combination of the case study method, along with structured 
interviews conducted with teachers making use of the textbook in question is employed. In 
the case study portion of the research, the textbook in question will be analyzed according to 
the five major criteria as set forth by the Hong Kong Education Bureau in their Guiding 
Principles for Printed Quality Textbooks (2012). This information will then be synthesized 
and contextualized with information drawn from structured interviews to provide an 
assessment of this particular resource, as well as an understanding of how respondents view 
the book. Such information can provide insights into how and why certain learning materials 
are effective. 
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2. LITERATURE REVIEW 
2.1. The use of textbook evaluation 
The available research provides key insights into both effective textbook design, as well as 
the need for effective classroom materials to reflect specific standards and criteria for quality, 
as established and set forth by local school boards and educational authorities. Indeed, the 
literature presents the idea that a standards-based curriculum design allows teachers and other 
educators to apply a set of specific standards and criteria to help design lesson plans, 
individual units of study, make use of technology, and select classroom materials more 
effectively; materials are selected according to specific standards designed to promote 
student learning and to ensure specific educational goals are met (Carr & Harris, 2009; 
Cunningsworth, 1995). In addition, specific standards for learning allow teachers and other 
educators to understand what kind of content and which skills support the standards 
established (Carr & Harris, 2009). Based on this knowledge, educators and school 
administrators can then select materials for use in the classroom that reflect this content and 
foster the development of the skills needed for students to achieve success. 
 
Teachers need to be aware of whether or not a specific policy or set of guidelines exists in the 
area where they teach, and then adhere to all standards and guidelines as set forth by their 
school board (Kaplan & Owings, 2014). However, when policies and standards fail to ensure 
that quality instructional materials are selected for use in the classroom, both teachers and 
students can experience a wide range of negative impacts (Williams, 1983; Wright, 1990; 
Hutchinson & Eunice, 1994). According to Stern & Roseman (2004), many classroom 
materials do not support the attainment of key educational goals and objectives. Research 
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examining learning materials has found that these texts often fail to take into account the 
prior knowledge held by students, and they fail to effectively demonstrate and explain 
abstract concepts in meaningful terms (Stern & Roseman, 2004). As a result, students and 
teachers are negatively influenced, as the materials mandated for use in the classroom do not 
support key educational objectives.  
2.2. The need for textbook evaluation 
The finding that many resources selected for use in the classroom do not meet specific 
educational criteria is concerning. Bianchini & Kelly (2003) show that the curriculum and 
educational standards adopted for the assessment of textbooks and other key classroom 
materials are deeply flawed in some areas; it has been demonstrated that poorly designed 
curriculum and academic standards have resulted in the use of suboptimal textbook 
resources, which reveals the importance of guidelines and standards being structured soundly 
and established in order to support effective teaching and learning. In fact, such research 
indicates that there may be significant challenges in both the design of curriculum standards 
and guidelines for materials, as well as the effective application of guidelines to classroom 
resources, such as textbooks and other learning materials (Bianchini & Kelly, 2003). Efforts 
to reform textbook evaluation have contributed to major improvements to education systems 
overall (Penny, Ward, Read, & Bines, 2008; Williams, 1983). This helps to demonstrate the 
overall importance of effective systems of textbook evaluation for the quality of educational 
services that students receive.  
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In general, it is noted that there is a relative shortage of research on evaluating textbooks in 
different areas (Wooward, Elliot, & Nagel, 2012). This is significant because research on 
textbooks and their respective evaluation are viewed as essential for ensuring their quality 
and efficacy as learning materials and resources (Mahmood, 2011; Williams, 1983). Previous 
research studies designed to evaluate textbooks used in the classroom have been shown to 
ultimately lead to an overall improvement in these materials (Dosi, 1983; Biswalo, 1987, as 
cited in Qorro, 2010). Thus, research and evaluation are needed not only for their capacity to 
promote understanding, but also because such work can lead to students and teachers having 
access to higher quality resources in the classroom (Williams, 1983; Qorro, 2010). A study 
(Law & Chan, 2004) investigated teachers' self-evaluation of the textbooks they used with 
students in the classroom. It was found that teachers were able to offer unique insights into 
the specific shortcomings of these materials, as well as their strengths (Law & Chan, 2004). 
Overall, teachers identified a number of ways that textbooks could be strengthened, and 
better guidelines developed (Law & Chan, 2004; Qorro, 2010). 
 
The application of standards and guidelines for English as second language (ESL) teaching 
materials may be particularly complex. Research on ESL instructional materials has revealed 
that in areas such as Taiwan, there is a diverse plurality of classroom materials available and 
in use (Chen, 2012). This contributes to a situation where there is considerable variation and 
diversity between different materials approved for use in the classroom (Chen, 2012). The 
considerable variation among approved materials has been identified as a significant 
challenge and barrier toward achieving more effective standards-based ESL education and 
more uniform learning outcomes (Chen, 2011). Even in a single school, the use of multiple 
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language textbooks that differ in significant ways can lead to students from different classes 
having important disparities in terms of the scope and content of their learning outcomes 
(Chen, 2012). Indeed, this research demonstrates the need for effective guidelines to ensure 
materials are not only of an appropriate standard, but that fundamental differences in 
materials are minimized so as to prevent learning being negatively impacted. 
2.3. The application of textbook evaluation across different countries 
Nevertheless, research from South Korea on the effectiveness of an English language 
textbook used in the classroom with university students revealed a number of interesting 
findings (Litz, 2005). It was found that the textbook itself had a number of significant issues 
and problems, limiting its effectiveness (Litz, 2005). At the same time, it was found that the 
text largely reflected the appropriate criteria, was well designed, and could ultimately be 
considered an example of an effective instructional resource for use in the ESL classroom 
(Litz, 2005). This research reinforces the idea that teachers can adopt strategies to help make 
up for particular shortcomings in textbook materials. Moreover, this research supports the 
argument that teachers' assessments of classroom materials are important for determining 
how these materials are ultimately used in the classroom (Litz, 2005). When teachers are able 
to accurately assess a particular text's strengths and weaknesses, they can better adapt their 
teaching strategies to potentially address shortcomings arising from deficiencies or other 
issues with the work (Litz, 2005). 
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Another research on textbook evaluation from Pakistan reveals that objective criteria are key 
when developing guidelines and standards for textbooks used in the classroom (Mahmood, 
2011). A lack of meaningful textbook evaluation in Pakistan has resulted in many approved 
textbooks not reflecting criteria established by regulators (Mahmood, 2011). Furthermore, 
the question of who should be involved in the evaluation and selection of textbooks and 
curriculum guidelines has also been raised in research that examines textbooks and their 
adherence to curriculum guidelines and standards for learning materials (Baldauf, Kaplan, 
Kamwangamalu, & Bryant, 2013). Indeed, it is noted that the involvement of different 
stakeholders raises concerns over the role of power relationships in the selection of texts, as 
well as the need to train those engaged in the process of evaluating these materials (Baldauf, 
Kaplan, Kamwangamalu, & Bryant, 2013). Ultimately, this research shows that in many 
English as first language (EFL) and ESL classrooms, the instructional and learning materials, 
such as textbooks, are insufficient to meet the specific learning and curriculum objectives 
identified (Baldauf, Kaplan, Kamwangamalu, & Bryant, 2013).  
 
Research on textbook evaluation also establishes that teachers represent a particularly useful 
authority for gauging the effectiveness of textbooks (Antic, Ivic, & Pesikan, 2013). Indeed, it 
is noted that because teachers work with these materials on a regular basis, and have the 
opportunity to see how students respond to the resource, they are in a unique position to 
evaluate and assess textbook quality (Antic, Ivic, & Pesikan, 2013). It is noted that "teachers 
are in a position that allows them to see how students, as the end users of textbooks, respond 
to them and what difficulties they experience in their everyday use" (Antic, Ivic, & Pesikan, 
2013, p. 202). In view of this, students themselves are involved in the process of textbook 
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evaluation and assessment, insofar as their feelings about the text are likely to impact the 
teacher's overall assessment (Antic, Ivic, & Pesikan, 2013). Because teachers can play an 
important role in textbook evaluation, it is noted that they must be trained in the practices 
that reflect competent assessment and evaluation of textbook materials (Antic, Ivic, & 
Pesikan, 2013, Williams, 1983). Ultimately, this research demonstrates the importance of 
teachers taking on an active role in the process of textbook evaluation. 
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3. METHODOLOGY 
3.1. Subjects and data collection 
The research methodology employed will take the form of a single case study examining 
"Primary Longman Elect 4B", an English language textbook published by Longman Hong 
Kong Education to be used with primary students learning English. The case study will 
include two specific research components: first, the text itself will be analyzed according to 
the five major criteria as set forth by the Hong Kong Education Bureau in its Guiding 
Principles for Quality Textbooks (2012). These guiding principles cover four broad areas, 
including Content, Learning and Teaching, Structure and Organization, Language, and 
Textbook Layout (Hong Kong Education Bureau, 2012). Analysis will be conducted by 
reviewing both the guidelines and the content of the text across these separate dimensions. 
For the purposes of this research, the method of content analysis will be used to analyze the 
degree to which the text conforms to the criteria set forth by the Hong Kong Education 
Bureau. Content analysis is particularly useful for identifying both direct and indirect 
meanings in texts (Given, 2008). In this case, researchers can use this method to make 
assessments related to the straightforward content of the text and whether or not it conforms 
to curriculum criteria. 
 
The use of content analysis can be considered appropriate in this case because this method 
allows researchers to identify specific patterns and topics in the text and relate information to 
criteria categories (Given, 2008). Assessments can also be made regarding the 
appropriateness of the text's structure, and the degree to which the resource can be considered 
user friendly. In this sense, the first component of the research is designed to provide data 
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regarding the level of connectedness between content and guidelines, as well as data related 
to the overall effectiveness of the resource. 
 
The second research component utilized in this study is structured interviews conducted with 
three teachers who actively use the resource in their classrooms. Indeed, the structured 
interview represents the most popular interview method because it allows researchers to be 
confident in the fidelity of their data collection (Mitchell & Jolley, 2010). Researchers using 
the structured interview method ask interview respondents a series of pre-prepared questions 
in a standard order (see appendix 2: Interview questions); all respondents are asked the same 
questions, and all questions appear in the same order (Mitchell & Jolley, 2010). This method 
is particularly appropriate for the research presented here because it ensures that the potential 
for reliability errors is minimized, and the answers given by respondents are not influenced 
by outside factors (Mitchell & Jolley, 2010).  
 
The population of teachers selected for interviews will be drawn from all primary school 
teachers making use of the Primary Longman Elect 4B text in schools in Hong Kong. 
Requests for participation will be distributed to primary teachers working in these schools 
who use the text in question. From the responses obtained, a pool of between 3 and 5 
respondents will be established to serve as interview subjects. The interviews will be 
structured in a manner that enabled the respondents to be as objective and unbiased as 
possible, ensuring that the identity of the interviewees remained confidential to guarantee 
openness in answering the interview questions. The interviews in this case will occur in one-
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to-one settings, with the interviewer asking the respondent questions according to the pre-
prepared list. The questions asked by the interviewer in this case will also be fixed-
alternative questions. The use of fixed-alternative questions in structured interviews can 
allow the researchers to ensure the responses obtained are relatively easy to interpret 
(Mitchell & Jolley, 2010). This can facilitate easier and more accurate analysis of data, which 
can lead to more meaningful and important insights about the text examined in this case, as 
well as the guidelines used to evaluate appropriate textbook resources.  
 
Interviews will consist of two parts. The first part of the interview will include questions 
designed to uncover information about the individual respondent's teaching experience. The 
second part of the interview includes fixed-response questions designed to gain information 
related to their attitudes toward the Primary Longman Elect 4b textbook. At the beginning of 
the interview, respondents will be apprised as to the purposes of this research and the scope 
of their requested involvement. Participants will each receive a consent form (see appendix 1: 
consent form) detailing the nature of their involvement in the study, as well as providing 
assurances for the confidential handling of their data. Preserving the privacy and anonymity 
of the responses is crucial, and this must be communicated to respondents. In addition, the 
interviewer will communicate that all participation in this research is voluntary, and the 
subject is free to discontinue their participation at any time. This information will also be 
included on the consent form. At the start of the interview, the respondent will also be 
provided with a copy of the text in question to allow them to examine it or point out specific 
features during the course of the interview. The purpose of the interviews in this case is not 
to evaluate the teacher's specific experiences or techniques, but simply to gather data related 
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to their opinion of the textbook, and its relative value in the classroom setting. By obtaining 
data regarding how teachers feel about this particular text, researchers can gain insights into 
how approved and popular texts are viewed by the teachers using them in the classroom 
setting. 
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4. FINDINGS  
This section provides a detailed interpretation of the collected data; both case study of the 
textbook and interview transcripts (see appendix 3: Interview transcript) serve as the major data 
for analysis. These qualitative findings are presented in two major sections, strengths and 
weaknesses, with five subsections altogether that are content, learning and teaching, structure 
and organization, language, and textbook layout, using an interpretative model. An analysis of 
the data carried out identifies a number of strengths and weaknesses for the textbook as it is used 
for teaching and learning for students. Each subsection summarizes the results of analyzing the 
textbook, and incorporates relevant interview data to provide an in-depth explanation as to how 
the teachers perceive the text examined.  
4.1. Strengths 
Structure and organization 
The book is divided into major headings that are large and bold enough for users to 
determine the start of a new topic. There is a brief introduction and explanation of the topic 
in order to introduce the students to the new course content and provide a clear and concise 
description of the subject matter. The objectives for the new topic are also clearly outlined at 
the start of the section so that students have a clear understanding of what the content of the 
topic will be like before they fully engage.  
 
Another important aspect in the structure and organization of the book is the use of tables and 
other picture representations. All teachers regard the visual organization of the textbook as 
being useful and important, given the fact that it reinforces the textual learning of the 
students, as they are able to relate what they learn with what they see in the form of pictures. 
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This greatly benefits visual learners who have a preference to learn through seeing, according 
to Fleming’s Visual Auditory and Kinesthetic (VAK) model (2001). Teacher 2 made the 
following response in the interview, “young children enjoy looking at pictures, signs, 
symbols, videos and movies; they would instantly become very excited. I think using visual 
aids from the textbook is a great way to gain their attention and motivate them to learning”.  
 
In addition, the book highlights major learning points through the book, which enables 
students to identify key language focus. Highlighting these points ensures that students do 
not overlook them and that the teacher makes adequate emphasis. The book also includes 
practice exercises at the end of every unit that check students’ understanding and provide 
feedback to the teacher that informs future teaching. The overall structure and organization 
arrangement has satisfactorily fulfilled the criteria of structure and organization of a quality 
textbook (see table 1). 
 
Table 1 – criteria from the Guiding principles of quality printed textbook (2012) reviewing the 
structure and organization of “Primary Longman Elect 4B” 
 Structure and organization Criteria 
✔ S/O - 1 The contеnt sеquеnce is appropriatе and logical. Kеy words 
and concеpts arе idеntifiеd and highlightеd. 
✔ S/O - 2 Thе structurе of the contеnt is madе apparеnt by mеans of 
functional dеvices including tablе of contеnt, chaptеr titlеs, 
hеadings and outlinеs. 
✔ S/O - 3 An overviеw of thе lеarning targеts can be put at the 
bеginning and a summary at thе еnd of each unit of study 
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Textbook layout 
All teachers unanimously perceived that the general layout of the book is conventional: 
“The sentences and concepts are laid out in clear format. The font used is large enough to 
enable all of the students to see clearly the content, and the font is consistent throughout 
the book so that students do not have to adjust to different fonts all the time. The 
sentences are short and concise, expressing the idea in as clear a manner as possible.” 
(Teacher 1) 
 “The book is portable enough to allow the students to carry it easily and refer to it at 
their convenience.” (Teacher 2)  
 
Reviewing the criteria from the Guiding principles of quality printed textbook (2012), the 
textbook has met the stated standards to a large extent (see table 2). The layout is a major 
strength of the textbook.  
 
Table 2 - criteria from the Guiding principles of quality printed textbook (2012) reviewing the 
textbook layout of “Primary Longman Elect 4B” 
 Textbook layout Criteria 
✔ TL -1  The layout is logical and consistеnt. The matеrials arе wеll organisеd, 
with appropriatе use of spacе and margin for еase of rеading, but 
avoiding unnеcessary use of blank spacе. 
✔ TL – 2 Illustrations such as photographs, picturеs and graphs arе accuratе, 
appropriatе, effеctive and suitably annotated to stimulatе and facilitatе 
lеarning. They sеrve to dirеct studеnts to the instructional focus rathеr 
than distract thеm from it. Specifically, 
✔ - thе graphics are rеlevant to the tеxt. Photographs and illustrations arе 
not just addеd to lighten up the prеsentation. Their referеnce to the tеxt 
is obvious, еither through dirеct cuеing or proximity to the relеvant 
text segmеnt; 
✔ - thе sequеncing of the graphics is appropriatе to show a 
devеlopmental process; and 
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✔ - an appropriatе balancе is struck betwеen tеxt and graphics. 
✔ TL - 3 To help reduce the wеight of tеxtbooks, lightwеight papеr is usеd. 
Tеxtbooks can be sеparated into a fеw thin volumеs, printеd in 
separate modulеs or bound in loosе-lеaves. This can hеlp devеlop in 
studеnts the ability to managе information as part of their lеarning. 
Thеy arе thin and compact in sizе. The rеlative easе of complеtion can 
hеlp crеate a sеnse of satisfaction in studеnts. 
✔ TL – 4 The dеsign facilitatеs the reuse of tеxtbooks. For example, matеrials 
for onе-off usе (е.g. stickеrs that can be usеd only once) and tеaring 
off pagеs from the tеxtbook should be avoided as far as possiblе. The 
sources of figurеs and statistics, etc. are appropriately indicatеd so that 
studеnts can sеarch for the most up-to-datе information if nеcessary. 
✔ TL - 5 The font type is one that is commonly usеd. To avoid confusion, the 
font typе and font sizе are consistеnt throughout the tеxtbooks. Basеd 
on the “Eyеcare” Circular issuеd by the formеr Education Dеpartment 
(now the Education Burеau), the minimum font size is еquivalent to 
font sizе 12 in “Microsoft Word” for lеgibility. Howevеr, in order to 
avoid еyе strain and for morе comfort of rеading, largеr sizе fonts arе 
recommеnded, еspecially for lower lеvels. 
 
Language  
Teacher 2 sees the language used in the book as accurate and precise, making it an 
effective tool in teaching primary school students. In addition, teacher 3 also gives a 
firmly positive response to the language of the textbook as being easy to understand and 
appropriate to the students’ readiness. In fact, the level of difficulty of the language is 
commensurate with the language ability of the students (EDB, 2012). New vocabulary is 
progressively introduced in context at appropriate times at the later units, which provides 
exposure to different aspects of the English language, such as daily expressions and 
idioms.  
 
Specifically, in “Travelling around” unit under “We Love Hong Kong” module, the 
students are taught to identify different places in the street; these include the post office, 
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news-stand, convenience store, supermarket, and many more. The chosen vocabulary is 
motivating and can easily arouse students’ learning interest, as they see connections 
related to their experiences in daily lives. Table 3 below shows the criteria reviewing the 
language of the textbook from the Guiding principles of quality printed textbook (2012). 
Table 3 – criteria from the Guiding principles of quality printed textbook (2012) reviewing the 
language of “Primary Longman Elect 4B”  
 Language Criteria 
✔ L-1 Thе tеxts arе of high quality and facilitatе studеnts to lеarn dirеctly 
and indеpendently from thеm, and construct mеaning on thеir own 
(i.e. rеad to lеarn).  
✔ L-2 Cohеrent passagеs arе includеd to hеlp studеnts procеss tеxt contеnt. 
✔ L-3 Studеnts are providеd with opportunitiеs to makе good usе of 
languagе to study the subjеct, i.e. to usе rеading, writing, listеning and 
spеaking as tools to discover, clarify and extеnd mеaning for 
constructing knowlеdge in a givеn subjеct. 
✔ L-4 Familiar and intеresting languagе is usеd to motivatе lеarning and 
undеrstanding. The tеxt connects with studеnts’ prior knowlеdge, for 
еxample, by including analogiеs and examplеs that are familiar to 
students’ еxperience. 
✔ L-5 The languagе is accuratе and prеcise. 
✔ L-6 Studеnts are providеd with hеlp in understanding and using the 
vocabulary and spеcific pattеrns of discourse of the subject.	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4.2. Weaknesses 
Content 
Most teachers perceived inadequacy in the content of the textbook. As revealed in the 
interviews, most of the teachers possessed a mix feeling towards the content: 
“Most people who appeared in the textbook are either Chinese or Caucasians, there is a lack 
of representatives from other races, such as black and South East Asians. Elders and people 
with disabilities are not commonly seen in the textbook.” (Teacher 1) 
“Most of the information contained in the book was up to date and highlighted topics and 
subjects that were recent and relevant to the lives and learning of the students. The topics 
included such as health and balanced diet and the environment are all important and highly 
relevant topics to the livelihood of the students. Learning these concepts form such a young 
age ensured that the students are given a chance to grow into responsible and well-informed 
adults who are able to make meaningful decisions about them […] However, the textbook 
does contain element of repetition of the content. The topics such as healthy eating and good 
diet have their content repeated as they cover similar principles of healthy eating and good 
diet. This provides a major challenge to the teachers, who find it difficult to differentiate 
between the two and have to devise strategies that will ensure that they differentiate concepts 
that are quite related.” (Teacher 2)  
“There is a heavy gender bias in this textbook. For example, women are often portrayed to be 
physically weaker who play soft games such as badminton, whereas men are stronger and 
more capable to become pilot, police officer, soccer player, and basketball player. We rarely 
see an image in a textbook where a woman works as a firefighter, or a man works as a 
nurse.” (Teacher 3) 
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Through close examination, it is clear that the publisher tries to reinforce cultural or gender 
stereotypes rather than breaking cultural or gender barriers from its text and images. This is 
consistent with the teachers’ perception about the content of the textbook. Table 4 below 
elaborates on the revision of the textbook based on its content using the Guiding principle of 
quality printed textbook (2012). 
 
Table 4 - criteria from the Guiding principles of quality printed textbook (2012) reviewing the 
content of “Primary Longman Elect 4B” 
 Content Criteria 
✔ C-1 The aims, targеts and objеctives align with those laid down in the rеlevant 
curriculum or subjеct guidе. 
✔ C-2 The contеnt is sеlf-contained and sufficient to addrеss еffectively the learning 
targеts of the curriculum without requiring the usе of additional supplementary 
matеrials associatеd with the tеxtbooks. The core elemеnts of the subject 
curriculum arе includеd. No superfluous information is covеred, in order to 
lеave room for studеnts to lеarn how to learn. If the matеrials included are non-
core, non-foundation topics or sеrve to providе еnrichment opportunities only, 
thеy should be propеrly indicated. 
✔ C-3 The contеnt is currеnt. Information and data are rеlevant and accuratе. The 
sourcеs of information arе appropriately indicatеd. 
✔ C-4 Concеpts are corrеct and precisе. Idеas are cohеrent. Thеre arе adеquate 
еxamples and illustrations. Such еxamples and illustrations arе intеresting and 
relеvant to studеnts’ experiеnce. In the dеvelopment of concеpts, nеw onеs arе 
built on old onеs and arе introduced whеn and whеre appropriate. 
✔ C-5 Thеre is an appropriatе balancе betwееn dеpth and brеadth in the trеatment of 
thе subjеct contеnt. 
✔ C-6 The levеl of difficulty of thе contеnt is consistеnt with the curriculum 
requiremеnts and the cognitivе levеl of studеnts. 
✗  C-7 Appropriatе considеration is givеn to studеnts’ prior knowlеdge and lеarning 
experiеnce. Thеre is continuity in the dеvelopment of concеpts and skills to 
facilitatе a smooth transition betweеn different kеy stagеs of lеarning / yеar 
levеls. Connеctions betwеen relatеd topics or concеpts are highlightеd. Thеre 
is no unnеcessary repеtition in contеnt. 
✗  C-8 Therе are multiplе pеrspectives and balancеd viеwpoints on issuеs. 
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✗  C-9 Therе is no any bias in contеnt, such as over-generalisation and stеreotyping. 
Thе contеnt and illustrations do not carry any form of discrimination on the 
grounds of gеnder, agе, racе, religion, culture, disability еtc., nor do they 
suggеst еxclusion. 
✔ C-10 To encouragе and facilitatе studеnts to rеad largеr amounts of matеrials on 
thеir own, selеcted furthеr rеading lists or rеlated websitеs are includеd to let 
studеnts rеad extensivеly. An indеx is includеd to makе еasy referеnce.	  
 
Learning and Teaching 
A major weakness of the book lies in learning and teaching, which underlies the coverage and 
development of generic skills and cognitive skills in the learning activities (see table 5). On one 
hand, the book emphasizes the core aspects of learning: listening, reading, speaking, and reading. 
Through case study, the book does provide the students with immense opportunities to read the 
content, listen as the other students or the teacher read the content and even test the efficacy of 
their listening skills by undertaking the practice exercises at the end, which engage their visual 
abilities as they scan through and make meaning of the pictures, and develop their analytical 
skills by analyzing the concepts of the book and applying them to their personal lives. On the 
other hand, the analysis of the interview data illustrated that there is some difficulty in the extent 
to which the teachers use the book as an effective teaching aid. This problem lies in the 
inflexibility of the book as a teaching and learning aid.  
“Most of the content of the book is structured and fixed, leaving less room of the teachers to 
make adjustments or for the students to engage their creativity in the topics of the book. The 
exercises are fully described and the students are required to follow them rather strictly in order 
to achieve the required results. This means that they only learn the elements and concepts of the 
book without getting the chance to engage their creative and innovative thinking and seek other 
ways that they can follow to achieve different or even better results.” (Teacher 3)  
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“The learning activities do little in helping the students to reinforce positive attitudes and values 
in their lives. The topics such as healthy eating and good diet could have been an excellent 
source to help the students develop good virtues and values. Unfortunately, activities and tasks in 
these chapters place heavy emphasis on drilling of language focus.” (Teacher 2) 
“The book encourages group work among the students, thus teaching them the important 
elements of sharing, turn-taking, and coordination in the learning process. Communication skills 
and creativity can be enhanced, as the learners will have to work in pairs or groups to complete 
certain tasks and activities. […] but this rarely happened in the classroom due to time 
constraint.” (Teacher 1) 
 
Table 5 – criteria from the Guiding principles of quality printed textbook (2012) reviewing the 
learning and teaching of “Primary Longman Elect 4B” 
 Learning and Teaching Criteria 
 Generic skills 
✔ L/T - 1 Gеneric skills arе dеveloped through lеarning and teaching in 
the contеxts of diffеrent subjects or KLAs.  
✗  L/T - 2 Thеre is a balanced coveragе of cognitivе skills of all levels. 
- Higher order thinking skills, which requirе analysis, 
еvaluation and judgmеnt, and not just rеcalling and 
comprеhension of facts, are progressivеly incorporatеd taking 
into considеration students’ ability and devеlopmental neеds. 
✗  - Deеp procеssing, critical and crеative thinking arе 
еncouraged through involving studеnts in less structurеd 
problеms and more open-endеd quеstions, and furthеr rеading. 
✔  - Studеnts are rеquired to еxperience the procеss of lеarning 
such as by sеarching for information from various sourcеs. 
✗  - Mеtacognitive skills, which includе the ability to analyzе, 
еvaluatе and control onе’s own thinking procеssеs and to plan 
onеs action stratеgically, are also developеd. 
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✔  - Lеarning stratеgies arе included, for еxample, in the student’s 
guidе or suggеsted in lеarning activitiеs. 
✗  L/T - 3 Positivе valuеs and attitudes arе cultivatеd through the lеarning 
and tеaching in the contexts of differеnt subjects and KLAs.  
✔ L/T - 4 Thе contеnt is arranged in suitablе lеarning chunks, which can 
bе usеd independеntly or fleеibly linkеd togеther to form 
altеrnative learning paths to catеr for studеnt divеrsity. The 
stratеgies and activitiеs on lеarning, tеaching and assеssment 
allow flеxible use to catеr for studеnts’ ability and lеarning 
stylеs, etc. Appropriatе support and challеnging tasks are 
providеd to catеr for studеnts’ diffеrеnt ability. 
 Learning activities 
✗  L/T – 5 - The lеarning activities fostеr life-long and lifе-widе lеarning, 
with rеal lifе еxposure and usе of authеntic matеrials and 
community rеsources wherе appropriatе. 
✔ L/T - 6 Thе lеarning activitiеs are intеresting. They involvе and 
motivatе studеnts to lеarn. 
✔ L/T - 7 Thе lеarning activities have clear instructions. 
✗  L/T - 8 A rangе of variеd and mеaningful activitiеs is providеd. Tasks 
and exercisеs are appropriatе, balancеd in numbеr, and 
congruеnt with the instructional stratеgies and lеarning targets. 
✗  L/T - 9 Suggеstions for reflеction, sеlf-, pееr- and group-assеssment 
can be incorporatеd as appropriatе to the lеarning objеctives 
and lеarning activitiеs in order to hеlp improve lеarning. The 
activitiеs help studеnts recognise the objеctives of thе 
chaptеrs/units as wеll as thеir own lеarning goals, assеss their 
own lеarning, and reflеct on what and how they havе lеarned 
so as to еnable thеm to take furthеr stеps to improvе thеir 
lеarning.	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5. DISCUSSION 
A critical review of the effectiveness of the textbook can be achieved by reviewing the book on 
the different areas of learning. The aim of the Education Bureau is to ensure that the books used 
in teaching and learning aligns the curricula with the learning needs of students in the 21st 
century (EDB, 2012). “Though textbooks are not the only learning resources, they still play an 
important role in student learning. Textbooks are not only teaching materials for teachers, but 
also students’ self-directed learning materials for preparation and revision purposes” (EDB, 
2012). The book endeavours to ensure that it drives the students into developing positive 
attitudes and values that will enable them partake in positive and responsible engagements in life 
as students and adults. 
 
In general, the book is assessed in its effectiveness on the five major learning areas. The first and 
second areas are that of structure and layout. The book is logically organized and outlined, 
identifying the key words and differentiating them from the rest. Chapter titles and headings and 
subheadings are all effective tools in helping to set key words aside and guide the student 
through the learning process. The textbook is highly effective to this end as the entire book has 
highlights for key and major words, has headings and subheadings for every start of a new topic 
and concept, and uses various visual styles such as slant and coloured writings. These 
mechanisms are effective for teaching and learning as they help to differentiate the different 
concepts and help the students identify the key words to enable their memory through the 
learning process. Thus, the general structure of “Primary Longman 4B Elect” can be considered 
appropriate to facilitate learning for the students at the primary school level. 
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The third area is that of the language used and manner in which the content is laid out. In many 
of the textbooks written for pupils in primary schools, the language needs to be captivating and 
interesting enough to capture and retain the attention of the students. Consistency is an important 
element in textbooks as it ensures that students adapt to the flow and format of the books. The 
book meets most of these needs, with the publishers ensuring that they use lightweight paper to 
make the book as portable as possible.  
 
The fourth area is that of content. The Educational Bureau requires that an effective book is self-
contained so that teachers can use the textbook without additional resources. The book is wide 
and vast enough in its content to sustain the learning of students without necessarily borrowing 
from other books. Although it is an English textbook, it borrows from various subjects including 
sciences and humanities, which provides all round information and knowledge (Gray et. al., 
2014). The concepts of the book are outlined in a precise and coherent manner using many 
illustrations to enable efficient learning and understanding drawing on their previous learning 
and experiences. To a large extent, the content is current although it fails in the biasness test. 
With reference to Akbari (2008), he emphasized that “typically, people involved in 
communication want to express who they are and what kind of cultural background they 
represent, and as a result, an emphasis on target language is misplaced; what is needed more is 
for the learners to be able to develop the competence to talk about their own culture and cultural 
identity”. Such books should pay adequate attention to the learning needs of the students and 
ensure to meet these needs through the manner in which the book is structured. As suggested by 
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Tomlinson (2003), one way that a book can meet the needs of the learner is to provide a 
framework for self-evaluation and motivate the student into developing a long-term reading and 
learning culture. The book meets and satisfies a majority of these needs by providing the students 
with adequate exercises and practical assessment tasks to gauge the learning capability of the 
student. With the help of the teachers, the students can use these exercises to engage in useful 
self-assessments and peer-assessments. Although the book is largely wanting in its flexibility to 
meet the learning needs of the students, competent teachers should take note of this deficiency 
and guide their students so that they can add creativity and flexibility in the learning process. The 
teachers should allow their students to offer as many alternatives for answers as possible and 
explore possible points of views in the content provided. All in all, one can therefore say that the 
book qualifies as an effective learning aid in terms of its content as it meets most of the 
qualifications from the guideline.  
 
The final area for consideration is that of learning and teaching, an area that includes the ability 
of a book to engage its students in their cognitive skills and capabilities. Since the book explores 
various current issues that affect the students and other people in their everyday life, it 
encourages information-gathering activities for students. The topic of transport, for instance, 
requires that the students take time to reflect on the transport system of the country, compare the 
prices of the various modes, and even consider the modes that are effective for environmental 
conservation. The topics also engage the critical thinking of students to reflect on the various 
trends and activities as they occur and the impact that they have on their daily lives.  
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Through the various topics and subjects of the book, students can engage in different learning 
contexts and environments to foster better learning and understanding. The book covers diverse 
topics, which include various dynamics that can be found both indoors and in the outside 
environment. Teachers can take advantage of this opportunity to engage their students in varied 
learning environments and experiences so that they can make the learning experience as 
interesting and captivating as possible (Cameron, 2001). Some of the events that the teachers can 
undertake include organizing outdoor learning activities, which enable the students to have 
firsthand experience of the content they are learning. Competent teachers can use the drawings 
and pictures of the book to make the learning interesting even when it is done indoors. In order 
to motivate the students into developing a long-term learning culture, the teachers should ensure 
to make the learning process as interactive and actively engaging as possible. They can achieve 
this by holding discussions where they can let the students relate with what they learn to their 
own personal experiences. This should encourage students to think outside of the prescriptions of 
the book and provide alternatives to the content provided for an enhanced interactive learning 
experience (Swain, 1995). After all, a textbook serves as a guide to teaching; the autonomy still 
lies within the decision of teacher and students, instead of the publisher.  
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CONCLUSIONS  
This research study has attempted to provide an analysis of the strengths and weaknesses of a 
commonly used English textbook in Hong Kong primary schools. It is important that a country’s 
education sector works to ensure that it provides a syllabus and curriculum that meets the 
learning needs of the students (Ellis, 1998). Many countries’ educational sectors perform poorly 
because of a lack of adequate attention to the learning process, and to the efforts of involved 
stakeholders in ensuring that the books used for the teaching and learning process meet the 
required criteria for improved performance. The production of books for teaching has been 
commercialized so much that it has deviated from its original course of providing books whose 
content meets the true learning needs of students (Harmer, 2001). They fail to pay attention to 
the content that they publish, the manner in which the content is organized and laid out, and the 
language used in the book among other requirements. It is, therefore, the role of the education 
sector officials of every country to ensure that the production of textbooks for use in learning in 
schools is done with utmost attention paid to the learning needs of the students. The sector 
should be on the forefront in providing guidelines and outlines to be followed by these publishers 
so that the textbooks published meet and even beat these qualifications.  
 
The Hong Kong Education Bureau has put measures in place to ensure that textbooks used in 
learning are effective in meeting the set qualifications and that they enhance learning 
(Curriculum Development Council, 2004). The Bureau addresses the requirements in the five 
areas of learning: content, teaching and learning, language, layout, and structure and 
organization, outlining the specific elements that would qualify a textbook as appropriate for 
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teaching and learning purposes. The textbook under review is currently being used for the 
teaching and learning of primary school students across most primary schools in Hong Kong. A 
critical review of the book reveals that it meets most of the requirements set by the Bureau. 
Reviews from the teachers, who took part in the interviews, reveal that while the book has some 
weaknesses in the five areas identified, it is generally an effective tool for learning as it meets 
most of the requirements as set by the Bureau.  
 
Some of the strengths of the book include its simple language, highly illustrative content, the use 
of pictures and diagrams, and the book’s ability to inspire positive engagement with the students’ 
skills and values for an all-round development. Despite these strengths, the book requires 
improvement in the manner in which it employs its use of language, with concerns over the 
repetitive use of various words and phrases and the failure of the book to provide teachers and 
learners with adequate chances for creativity and flexible engagement.  
 
It is the role of teachers to identify and master these strengths and weaknesses and devise ways 
in which they can use the book as an effective learning and teaching tool. Teachers should be 
creative and play an active role in the teaching process so that they get the best out of the books 
and model the content in a manner that will bring more benefits to the learners (Cameron, 2001). 
They can achieve this by taking deep interest in the capabilities of their students and approach 
the teaching process with the knowledge of the individual needs of the students. In its current 
state, therefore, it would be advisable that the book be adopted and continue to be used as a 
teaching and learning tool, with the identified weaknesses to be addressed in subsequent editions. 
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APPENDICES 
Appendix 1: Consent form 
A	  Informed	  Consent	  Form	  for	  Adult	  (English;	  standard	  format)	  
You	  are	  invited	  to	  participate	  in	  a	  research	  study	  conducted	  by	  Christina	  Yeung,	  a	  final-­‐year	  student	  studying	  the	  Bachelor	  of	  
Education	  in	  Primary	  English	  Language	  Education,	  in	  the	  Faculty	  of	  Education	  at	  the	  University	  of	  Hong	  Kong.	  
PURPOSE	  OF	  THE	  STUDY	  
The	  purpose	  of	   this	   study	  as	  a	  whole	   focuses	  on	  evaluating	   the	  effectiveness	  of	   an	  English	   language	   textbook	  used	   in	  many	  
Hong	  Kong	  primary	  schools,	  with	  particular	  interest	  in	  the	  Education	  Bureau’s	  guiding	  principles	  to	  select	  quality	  textbook,	  and	  
teachers’	   perception	   in	   identifying	   quality	   textbook.	   This	   study	   does	   not	   aim	   to	   evaluate	   your	   techniques	   or	   experiences.	  
Rather,	   it	   aims	   to	   collect	   information	   from	   teachers’	   perspective,	   and	   hopefully	   help	   school	   principals,	   teachers,	   textbook	  
writers,	  publishers	  and	  educators	  improve	  developing	  and	  selecting	  quality	  textbooks.	  
PROCEDURES	  
If	  you	  agree	  to	  participate	  in	  this	  study,	  an	  interview,	  which	  lasts	  no	  longer	  than	  one	  hour,	  will	  be	  held.	  You	  are	  required	  to	  sign	  
a	  consent	  form	  before	  the	  interview	  begins.	  After	  that,	  you	  will	  receive	  a	  copy	  of	  the	  Longman	  Elect	  4B	  textbook.	  Then,	  you	  will	  
be	   asked	   to	   comment	   on	   the	   textbook	   based	   on	   the	   five	   major	   areas	   –	   content,	   teaching	   and	   learning,	   structure	   and	  
organization,	   language,	  and	  layout.	   I,	  as	  the	  only	  researcher,	  might	  take	  notes	  and	  ask	  follow-­‐up	  questions.	  To	  facilitate	  note	  
taking,	  the	  conversation	  will	  be	  audiotaped.	  The	  interview	  does	  not	  aim	  to	  evaluate	  your	  teaching	  methodology	  or	  experiences;	  
rather	  it	  aims	  to	  collect	  your	  views	  towards	  the	  chosen	  textbook.	  
POTENTIAL	  RISKS	  /	  DISCOMFORTS	  AND	  THEIR	  MINIMIZATION	  
There	  is	  the	  risk	  that	  you	  may	  find	  some	  areas	  difficult	  to	  comment.	  In	  this	  case,	  please	  answer	  as	  best	  as	  you	  can.	  
CONFIDENTIALITY	  
All	  information	  collected	  in	  this	  study	  will	  be	  treated	  confidentially	  and	  is	  only	  used	  for	  the	  purpose	  of	  research.	  I	  will	  be	  privy	  
to	   the	   audio	   recordings,	   which	   will	   be	   stored	   in	   my	   password-­‐protected	   laptop	   and	   eventually	   destroyed	   after	   they	   are	  
transcribed.	  Thus,	  you	  are	  guaranteed	  that	  you	  will	  not	  be	  identified	  in	  any	  report	  of	  the	  study.	  	  
PARTICIPATION	  AND	  WITHDRAWAL	  
Participation	   in	   this	   interview	   is	   completely	   voluntary	   and	   any	   individual	   may	   withdraw	   at	   any	   time	   without	   negative	  
consequences.	   You	   also	   have	   the	   right	   to	   review	   the	   recording	   and	   erase	   part	   of	   or	   the	   entire	   recording	   if	   you	   feel	  
uncomfortable.	  	  
QUESTIONS	  AND	  CONCERNS	  
If	  you	  have	  any	  questions	  or	  concerns	  about	  the	  research,	  please	  feel	  free	  to	  contact	  me,	  Miss	  Christina	  Yeung	  (tel:	  62083120)	  
or	  my	   supervisor,	   Dr.	   Yongyan	   Li	   (tel:	   2859	   2415).	   If	   you	   have	   questions	   about	   your	   rights	   as	   a	   research	   participant,	   please	  
contact	  the	  Human	  Research	  Ethics	  Committee	  for	  Non-­‐Clinical	  Faculties,	  HKU	  (tel:	  2241-­‐5267).	  For	  more	   information	  on	  the	  
HKU’s	  ethical	  policy,	  you	  may	  visit	  http://www.rss.hku.hk/integrity/rcr/policy.	  
SIGNATURE	  
I	  ________________________	   (Name	  of	  Participant)	  understand	   the	  procedures	  described	  above	  and	  agree	   to	  participate	   in	  
this	  study.	  
Signature	  of	  Participant	  Date	  
Date	  of	  Preparation:	  	  
HRECNCF	  Approval	  Expiration	  date:	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Appendix 2: Interview questions 
Interviewee	  Background	  
How	  long	  have	  you	  been	  …	  _______	  in	  your	  present	  position?	  
What	  is	  your	  teaching	  subject?	  	  
	  
Content	  
Is	  the	  content	  current?	  Are	  the	  information	  and	  data	  accurate?	  
Are	  the	  aims,	  targets,	  and	  objectives	  align	  with	  those	  laid	  down	  in	  relevant	  curriculum?	  
Are	  the	  concepts	  correct	  and	  precise?	  Probes	  -­‐	  Any	  unnecessary	  repetition	  in	  content?	  	  
Do	  the	  content	  and	  illustrations	  carry	  any	  forms	  of	  discrimination	  on	  the	  grounds	  of	  gender,	  age,	  race,	  
religion,	  culture,	  disability	  etc.?	  Probes	  -­‐	  Do	  they	  suggest	  exclusion?	  
	  
Learning	  and	  Teaching	  
Do	  the	  learning	  activities	  indicate	  clear	  instructions?	  Easy	  to	  follow?	  	  
Do	  the	  activities	  allow	  flexibility	  to	  modify	  for	  teaching	  and	  learning?	  
What	  positive	  values	  and	  attitudes	  are	  being	  cultivated	  through	  utilizing	  this	  textbook?	  
What	  generic	  skills	  can	  possibly	  be	  developed	  through	  teaching	  and	  learning?	  
Do	  the	  activities	  promote	  higher	  order	  thinking	  skills	  or	  comprehension	  of	  facts?	  Are	  both	  activities	  
progressively	  incorporated?	  
	  
Structure	  and	  Organization	  
Are	  key	  words	  and	  concepts	  are	  identified	  and	  highlighted?	  
How	  organized	  is	  the	  structure	  of	  the	  content?	  Probes	  –	  Are	  there	  any	  means	  of	  functional	  devices	  
including	  table	  of	  content,	  chapter	  titles,	  headings	  and	  outlines?	  
How	  do	  you	  identify	  the	  overview	  of	  the	  learning	  targets?	  Probes	  –	  Where	  are	  they	  located?	  	  
	  
Language	  
Is	  the	  language	  accurate	  and	  precise?	  Probes	  –	  Are	  there	  any	  grammatical	  errors?	  
How	  interesting	  is	  the	  language	  to	  motivate	  learning	  and	  understanding?	  
Do	  the	  text	  connect	  with	  students’	  prior	  knowledge?	  Probes	  –	  by	  including	  analogies	  and	  examples	  that	  
are	  familiar	  to	  students’	  experience?	  
	  
Textbook	  Layout	  
Are	  the	  materials	  well-­‐organized?	  Probes	  –	  with	  appropriate	  use	  of	  space	  and	  margin	  for	  ease	  of	  reading,	  
avoiding	  unnecessary	  use	  of	  blank	  space?	  
Is	  the	  textbook	  heavy	  or	  light	  for	  students	  to	  carry?	  Probes	  –	  Are	  the	  textbooks	  separated	  into	  a	  few	  thin	  
volumes,	  printed	  in	  separate	  modules	  or	  bound	  in	  loose-­‐leaves?	  
Are	  the	  font	  type	  and	  size	  consistent	  throughout	  the	  textbooks?	  Are	  they	  easy	  to	  read	  for	  students?	  
	  
Demographics	  
Post	  Interview	  Comments	  and/or	  Observations:	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Appendix 3: Interview Transcript  
 
Date:	  	  -­‐-­‐-­‐ Interviewee:	  -­‐-­‐-­‐	  
Location:	  -­‐-­‐-­‐	   Interviewer:	  -­‐-­‐-­‐	  
Length:	  [00:35:04]	   Transcriber:	  -­‐-­‐-­‐	  
Note:	  [italicized	  words	  in	  brackets	  were	  added	  in	  by	  the	  interviewee	  for	  clarification]	  
[KC]	  =	  Interviewee	  Initials	  	  	  
[EL]	  =	  Interviewer	  Initials	  	  
	  
Interviewee	  Background	  
EL:	  How	  long	  have	  you	  been	  in	  your	  present	  position?	  
KC:	  As	  I	  remember,	  it	  should	  be	  less	  than	  5	  years.	  	  
EL:	  What	  is	  your	  teaching	  subject?	  And	  what	  classes	  do	  you	  teach?	  
KC:	  I	  mainly	  teach	  English.	  I	  teacher	  primary	  two	  and	  four	  classes.	  [00:08:33]	  
Discussion	  on	  the	  content	  of	  the	  textbook	  
EL:	  Is	  the	  content	  of	  the	  textbook	  current?	  Are	  the	  information	  and	  data	  accurate?	  Are	  they	  up	  to	  date?	  
KC:	  Frankly,	   I	   think	  some	  of	   the	  content	  are	   related	   to	  current	   issues	  and	   topics	   that	   students	  will	  encounter	  as	  
primary	  students,	  such	  as	  visiting	  different	  places	  in	  Hong	  Kong,	  have	  healthy	  diets	  and	  good	  habits,	  etc.	  There	  are	  
also	  topics,	  which	  aim	  at	  reinforcing	  students’	  positive	  values	  and	  attitudes.	  
EL:	  Great.	  What	  about	  the	  objectives?	  Are	  the	  aims,	  targets,	  and	  objectives	  align	  with	  those	  laid	  down	  in	  relevant	  
curriculum?	  
KC:	  There	  is	  a	  range	  of	  authentic	  text	  types	  provided	  in	  the	  textbook.	  The	  textbook	  also	  aims	  at	  targeting	  pupils’	  
skills	  development,	  such	  as	  reading,	  writing,	  listening	  and	  speaking	  skills.	  These	  are	  the	  cores	  of	  English	  learning.	  	  
EL:	  Okay.	  Are	  the	  concepts	  correct	  and	  precise?	  Is	  there	  any	  unnecessary	  repetition	  that	  you	  observed?	  	  
KC:	  From	  my	  observations,	  some	  of	  the	  chapters	  are	  rather	  similar	  in	  content,	  especially	  chapter	  3	  ‘Healthy	  eating’	  
and	  chapter	  4	  ‘A	  balanced	  diet’.	  
EL:	  Any	  stereotyping?	  Do	  the	  content	  and	  illustrations	  carry	  any	  forms	  of	  discrimination	  on	  the	  grounds	  of	  gender,	  
age,	  race,	  religion,	  culture,	  or	  disability?	  
KC:	   Certainly	   yes.	   Most	   people	   appeared	   in	   the	   textbook	   are	   either	   Chinese	   or	   Caucasians,	   there	   is	   a	   lack	   of	  
representatives	  from	  other	  races,	  such	  as	  black	  and	  South	  East	  Asians.	  Elders	  and	  people	  with	  disabilities	  are	  not	  
commonly	  seen	  in	  the	  textbook.	  [00:12:48]	  	  
Discussion	  of	  the	  textbook	  used	  for	  learning	  and	  teaching	  
EL:	  Do	  the	  learning	  activities	  indicate	  clear	  instructions?	  Easy	  to	  follow?	  
KC:	  Yes.	  Instructions	  of	  the	  learning	  activities	  are	  indeed	  clear	  and	  easy	  to	  follow.	  
EL:	  Do	  the	  activities	  allow	  flexibility	  to	  modify	  for	  teaching	  and	  learning?	  
KC:	   In	   fact,	   the	  activities	  do	  not	  provide	  much	  flexibility	  to	  modify	   for	  teaching	  and	   learning	  as	  the	  answers	  that	  
needed	  to	  be	  filled	  in	  by	  learners	  are	  rather	  fixed.	  It	  is	  not	  highly	  likely	  that	  learners	  can	  create	  their	  own	  input	  in	  
these	  activities.	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EL:	  Well	  then.	  Are	  there	  any	  positive	  values	  and	  attitudes	  being	  cultivated	  through	  utilizing	  this	  textbook?	  	  
KC:	  Yes.	  	  
EL:	  Could	  you	  please	  elaborate	  or	  provide	  some	  examples?	  	  
KC:	  Yes.	   For	  example,	   in	   chapters	   like	  healthy	  eating,	  a	  balanced	  diet,	  as	  well	  as	   to	  encourage	   learners	   to	  make	  
improvements	  and	  have	  good	  habits.	  Learners	  are	  also	  expected	  to	  reflect	  on	  their	  own	  behaviours	  and	  habits	  and	  
give	  advice	  correspondingly.	  	  
EL:	  What	  generic	  skills	  can	  possibly	  be	  developed	  through	  using	  this	  textbook	  to	  teach	  and	  learn?	  
KC:	  Okay…	  this	  is	  a	  complex	  question.	  First	  of	  all,	  I	  think	  communication	  skills	  can	  be	  enhanced,	  as	  the	  learners	  will	  
have	   to	   work	   in	   pairs	   or	   groups	   to	   complete	   certain	   tasks	   and	   activities.	   Then,	   I	   think	   it	   is	   creativity,	   because	  
learners	  will	  have	  to	  design	  their	  own	  poster	  to	  promote	  healthy	  eating.	  Lastly,	   it	  would	  be	  critical	  thinking	  skills.	  
Learners	  will	  have	  to	  self-­‐assess	  their	  work	  and	  critically	  reflect	  on	  areas	  of	  improvements	  but	  this	  rarely	  happened	  
in	  the	  classroom	  due	  to	  time	  constraint.	  	  
EL:	   Thank	   you	   for	   your	   comprehensive	   response.	   Do	   the	   activities	   promote	   higher	   order	   thinking	   skills	   or	  
comprehension	  of	  facts?	  Are	  both	  activities	  progressively	  incorporated?	  
KC:	  Well,	  the	  activities	  have	  made	  an	  attempt	  to	  provide	  scaffolding	  to	  learners.	  Prior	  to	  the	  activity,	  examples	  are	  
given	  to	  students	  so	  that	  they	  would	  have	  a	  clear	  understanding	  on	  how	  to	  complete	  the	  task.	  Nevertheless,	  there	  
is	  a	  lack	  of	  autonomy	  or	  students	  to	  create	  their	  own	  input	  in	  these	  activities.	  [00:19:04]	  
Discussion	  on	  the	  structure	  and	  organization	  of	  the	  textbook	  
EL:	  Are	   the	  key	  words	  and	  concepts	   identified	  and	  highlighted	   in	   the	   textbook?	  Would	  users	  be	  able	   to	   identify	  
them	  easily?	  
KC:	  Key	  words	  and	  concepts	  are	  identified	  and	  highlighted	  in	  the	  vocabulary	  and	  language	  focus.	  Different	  colours	  
on	  the	  words	  are	  used.	  This	  is	  especially	  beneficial	  for	  visual	  learners.	  
EL:	   I	   agree	  with	   you.	  What	   about	   the	  overall	   organization	   and	   structure?	  How	  organized	   is	   the	   structure	  of	   the	  
content?	  	  
KC:	  I	  would	  say	  structure	  of	  the	  content	  is	  rather	  organized.	  Chapter	  titles,	  headings	  and	  sub-­‐headings	  are	  used	  in	  
different	  colours	  and	  font	  sizes.	  Tables	  are	  used	  in	  the	  language	  focus	  part	  which	  makes	  it	  easy	  for	  readers	  to	  read	  
and	  understand	  the	  target	  grammar	  of	  the	  chapter.	  	  
EL:	  How	  do	  you	  identify	  the	  overview	  of	  the	  learning	  targets?	  Where	  are	  they	  located	  then?	  
KC:	  Overview	  of	  the	  learning	  targets	  can	  be	  found	  in	  the	  vocabulary	  and	  language	  focus	  section,	  in	  Practice	  1	  and	  
2,	  as	  well	  as	  in	  the	  self-­‐assessment	  checklist	  located	  at	  the	  end	  of	  the	  chapter.	  [00:23:14]	  
Discussion	  on	  the	  language	  of	  the	  textbook	  
EL:	  Is	  the	  language	  accurate	  and	  precise?	  Are	  there	  any	  grammatical	  errors?	  
KC:	  In	  general,	  language	  is	  accurate	  and	  precise.	  Not	  much	  grammatical	  errors	  are	  spotted.	  
EL:	  Okay.	  How	  interesting	  is	  the	  language	  to	  motivate	  learning	  and	  understanding?	  
KC:	  To	  a	  certain	  extent	  the	   language	   is	  repetitive	  and	   inauthentic.	  Some	  of	  the	   language	  used	   is	  mechanical	  and	  
not	  commonly	  observed	  in	  real	  life	  conversation.	  
EL:	   Do	   the	   text	   connect	   with	   students’	   prior	   knowledge?	   Are	   the	   analogies	   and	   examples	   familiar	   to	   students’	  
experience?	  
KC:	  Actually	  the	  text	  provided	  in	  the	  textbook	  attempts	  to	  connect	  with	  students’	  prior	  knowledge	  and	  experience.	  
Topics	  are	  quite	  related	  to	  students’	  personal	  experiences,	  for	  example,	  healthy	  eating,	  balanced	  diet,	  asking	  and	  
answering	   directions,	   places	   to	   travel	   in	   Hong	   Kong.	   Text	   types	   are	   also	   quite	   authentic	   in	   general,	   including	  
diaries,	  and	  fables,	  etc.	  [00:28:01]	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Discussion	  on	  the	  textbook	  layout	  
EL:	   Are	   the	  materials	  well-­‐organized?	   Is	   there	   appropriate	   use	   of	   space	   or	  margin	   for	   ease	   of	   reading,	   avoiding	  
unnecessary	  use	  of	  blank	  space?	  
KC:	  Overall,	  materials	  are	  well-­‐organized.	  The	  tasks	  are	  arranged	  in	  orders	  and	  the	  use	  of	  tables	  enables	  readers	  to	  
follow	  the	  materials	  more	  easily.	  I	  am	  quite	  satisfied.	  	  
EL:	  Yes	  I	  think	  so	  too.	  Then,	  is	  the	  textbook	  heavy	  or	  light	  for	  students	  to	  carry?	  	  
KC:	  The	  textbook	  is	  definitely	  light	  for	  students	  to	  carry.	  It’s	  divided	  into	  Book	  A	  and	  B.	  There	  is	  also	  the	  listening	  
book	  as	  well	  as	  the	  workbook	  which	  are	  separated	  from	  the	  textbook.	  
EL:	  Yes,	  I	  can	  see	  that.	  Are	  the	  font	  type	  and	  size	  consistent	  throughout	  the	  textbooks?	  Are	  they	  easy	  to	  read	  for	  
students?	  
KC:	  Font	  type	  and	  size	  are	  consistent	  throughout	  the	  textbooks.	  They	  are	  easy	  for	  students	  to	  read.	  [00:35:04]	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
